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depend upon the consistency of action resulting from
deliberate volition, that is from will.'1
The results of Webb's researches are so important to all
educators because he makes a strong case for the possibility
of volitional habits that can be acquired by acts of will,
no matter whether a man's native perseveration is strong
or weak. Once a volitional habit is formed, it will act
automatically as bodily habits do and probably the psy-
chology of habit is much the same whether the aim be
perfect violin playing or automatic response to a moral
stimulus. Aveling says of volitional habit that ' it is
stirred into activity by an appropriate percept or image;
It is strengthened by exercise ; it is quantitatively variable
in different individuals ; it becomes part of their " second
nature." '2
Herein lies the hope of moral training for those who
desire it. A man, for example, realizes that a hasty temper
—a temperamental quality—is spoiling his work. He
trains himself to inhibit angry words, to check impatient
actions, and eventually the new attitude will work as auto-
matically as his habits of dressing. It is true that' human
nature will out * at such times when volitional control is
weakened—at times of great mental strain or bodily
weariness—but that it is possible for a hasty-tempered and
excitable child to become an even-tempered serene man is
one of the facts of life that makes education infinitely
worth while.
methods of training
Formal Training
James, writing on the Laws of Habit in 1899, urged
the importance of training the will. He pointed out that
' it is not in the moment of their forming but in the moment
1 Webb's Character and Intelligence (quoted from Rnsk's Experi-
mental Education, p. 154).
1 Personality and Will, p. 162.

